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ABSTRACT

The efficacy of language instruction necessitatesndricate
alignment of pedagogical methodologies, learnentsgies,
and evaluative practices. Communicative Languagechiag
(CLT), which prioritizes genuine communicationextensively
implemented to facilitate active language utilipati
Nonetheless, the incorporation of critical listegin
competencies within CLT remains insufficiently eixaah,
particularly concerning learning strategies that I&ter this
endeavor. This investigation seeks to elucidatectreelation
between CLT, the advancement of critical listening
capabilities, and the application of learner strgikes among
second-year students in English as a Foreign Laggu&FL)
educational settings. A pre-assessment was corglugith
second-year students from TIAME National Research
University, Bukhara State Pedagogical Institute,méagan
State Foreign Languages Institute, and Gulistan teSta
University to evaluate their employment of learngtigtegies,
especially in connection with critical listeningilifies during
CLT-oriented instruction. The participants (120dstats) were
enrolled in a course focused on Integrated Langu&géls
and Oral Practice. The research was conducted avéour-
month period (September to December 2024), durihggchw
participants engaged in CLT activities specificallgsigned to
enhance critical listening. Their utilization of taeognitive,
cognitive, and socio-affective strategies was syateally
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monitored, and progress was evaluated through sy
observations and assessments. Initial findings cetei that
students' employment of critical listening straé=gi
demonstrated  significant enhancement following the
incorporation of CLT-centric tasks. The utilizatioof
metacognitive strategies, including the planning dan
monitoring of listening assignments, proved paitidy
efficacious in augmenting their listening compredien and
critical analytical abilities. However, there wasanability
among students in their strategic engagement, \libse
employing a wider array of strategies exhibiting rmo
substantial advancements in both linguistic prefimy and
listening capabilities. This research underscorede t
significance of constructive alignment in languasghication,
illustrating that the integration of CLT with focet$ critical
listening activities and strategic learner involvemh can
markedly enhance students' linguistic competenciBise
outcomes imply that language instructors shoulanitize the
cultivation of metacognitive awareness and strategi
application to improve both listening and speaking
proficiencies within EFL environments. The limitais of this
study encompass a relatively modest sample size tla@d
concentration on a specific academic context (sdemar
students across four universities). Furthermores thsearch
was confined to a singular semester, and the I|engt
ramifications of strategy utilization on languagedqaisition
were not thoroughly investigated. Future inquiriesuld
broaden the sample size and extend the duratioyigiol a
more exhaustive comprehension of the influesfcéearning
strategies on critical listening within CLT classios.

Keywords: Communicative Language Teaching (CLT), critical
listening skills, learning strategies, metacogeitigtrategies,
cognitive strategies, socio-affective strategiegjtegrated
language skills, oral practice, EFL (English as arekgn
Language), constructive alignment

1. INTRODUCTION

The effective teaching of languages constitutes omnptex
undertaking that necessitates a meticulously ataftignment
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among pedagogical methodologies, learner involvémand
evaluative techniques. One of the most prevaleathbraced
methodologies in the realm of language pedagogy is
Communicative Language Teaching (CLT), which emijzess
the utilization of authentic language through gesui
communicative contexts. Although CLT has been eicglly
demonstrated to enhance students' oral commumnicadiad
interactive capabilities, the incorporation of ical listening
skills within this pedagogical framework remainsl@main that
warrants further investigation. Critical listeningggarded as an
advanced competency, compels learners not onlgrgprehend
spoken discourse but also to engage in the acthadyss,
evaluation, and judgment of the conveyed infornmatithis skill
is indispensable for effective communication ang ¢hltivation
of higher-order cognitive processes; however,ntsgration into
language teaching methodologies, particularly withCLT-
oriented environments, is frequently neglected.

Furthermore, the significance of learning strategie
metacognitive, cognitive, and socio-affective—inciligating
critical listening and comprehensive language asitjoin is
paramount. Metacognitive strategies, including -ssdjulation
and reflective practices, empower learners to asstontrol over
their educational journeys, whereas cognitive stjias such as
summarization and elaboration promote enhanced
comprehension. Socio-affective strategies, whicltoepass
collaboration and emotional regulation, bolster rieas’
motivation and engagement in linguistic endeav@raisping the
manner in which these strategies contribute tocthiivation of
critical listening competencies within a CLT franmWw is
essential for augmenting language learning outcomes

This study aspires to examine the efficacy of aaralgting
CLT with critical listening exercises and stratediearner
involvement in EFL (English as a Foreign Languagg)cational
settings. By scrutinizing how second-year studemt3IIAME
National Research University, Bukhara State Pedagbg
Institute, Namangan State Foreign Languages Institand
Gulistan State University employ learning stratedi@ enhance
their critical listening skills during Integratedahguage Skills
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and Oral Practice sessions, this research ende&wqpsovide
significant insights into the pedagogical practites foster both
linguistic proficiency and critical thinking.

2. LITERATURE REVIEW

Communicative Language Teaching (CLT) represents a
significant pedagogical framework within the realofssecond
and foreign language education that prioritizesféuoditation of
communication and the utilization of language inamiagful
contexts, as opposed to mere rote memorizatiomaahanical
practice. Since its inception in the 1970s, CLT tweslamentally
transformed instructional practices and has hadrafopnd
impact on curriculum design across the globe. Tigigiew
investigates the interrelationship between theimsigf CLT, its
foundational principles, and pivotal advancementthiw the
discipline.

2.1.0rigins of CLT

CLT emerged as a response to the recognized shaorngs of
preceding methodologies, such as the Audiolinguathidd and
Situational Language Teaching, both of which preicemtly
focused on grammatical precision and repetitive ctmes.
Academics such as Dell Hymes (1972) contested these
methodologies by introducing the notion of commatie
competence, which encompasses not merely graminatica
proficiency but also the capacity to employ languagyitably
across diverse contexts. This represented a signifiparadigm
shift from the mere understanding of linguisticeslto the
effective application of such rules in communicatendeavors.

2.2.0ther influential figures include

1. Michael Halliday, whose framework of systemic fuanal
linguistics presented language as a social sengotistruct,
accentuating the pragmatic application of langudge
authentic situations (Halliday 1975).

2. Noam Chomsky, who delineated the distinction betwee
linguistic competence and performance, therebyntayhe
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foundational principles for subsequent communieativ
theories.

3. Henry Widdowson, who advocated for the incorporatid
real-world communicative practices into classroativities
(Widdowson, 1978).

The British Council and English Language Teachiid T)
practitioners, who facilitated the disseminatiorCafT principles
through educator training and material innovation.

2.3.Core principles of CLT
CLT is underpinned by several interconnected ppiest

1. Emphasis on meaningful communication: Language
acquisition is optimized when learners engage skdahat
hold significance (Littlewood 1981).

2. Focus on learner-centered instruction: Learners assume
active roles, and pedagogical strategies are ¢ailtr address
their communicative requirements.

3. Integration of the four sKills: Listening, speaking, reading,
and writing are instructed as interrelated compeéesn

4. Use of authentic materials and contexts. Genuine
situations and real texts enhance relevance andelea
motivation.

2.4.Tolerance of errors
Errors are regarded as an inherent aspect of lgegaequisition
and a manifestation of linguistic growth.

 Functional and notional syllabuses: Curricula are
structured around communicative functions (e.gjuesting,
apologizing) and notions (e.g., time, quantity)thea than
solely on grammatical structures (Wilkins 1976).

2.5.Main developments and supporting theories

CLT is congruent with Krashen's Input Hypothesis9§2),

which posits that learners achieve optimal languagpuisition
when exposed to comprehensible input that sligitlyeeds their
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existing proficiency level (i+1). Although Krashedid not
explicitly formulate CLT, his theoretical contriboms bolstered
the emphasis on naturalistic language exposure #red
communicative significance of input.

Furthermore, the English for Specific Purposes (ESP

movement in the 1970s, coupled with seminal patioguments
such as the Wilkins Report (1976), provided esaknti
institutional and curricular backing for the traitsi towards
communicative methodologies in language instruction

Communicative Language Teaching (CLT) was developed

primarily in the 1970s, evolving from earlier larage teaching
methods such as the Audiolingual Method and Sinati
Language Teaching. CLT emerged as a response petheived
limitations of these earlier methods, which focusedvily on
rote memorization and grammar drills. Moreover, rilleva
indicates in the classroom, attend workshops, centes, or
online webinars to keep abreast of the latest [dpugents in
EFL teaching methods. For example, join online iwwmities or
professional associations to network with otherEfducators
and share resources, best practices, and innovatigas
(Mardieva et al. 2024).

While no single individual can be credited with #elusive
development of CLT, several key figures played ingat roles
in its creation:

1. Ddl Hymes: Hymes, a sociolinguist, introduced the concept

of communicative competence in the 1960s. His wait
the theoretical foundation for CLT by emphasiziruatt
language learners should not only know the rulegrafmmar
but also understand how to use language approriate
different social contexts.

Michadl Halliday: Halliday's work in systemic functional
linguistics also influenced the development of CLHis
approach viewed language as a tool for communicatio
focusing on how language functions in context, Wwhic
became a central aspect of CLT.

Noam Chomsky: Although Chomsky is often associated
with generative grammar, his work on competence vs.
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performance (the difference between what a spdakews
and how they actually use language in real-lifeadions)
influenced the way CLT views communicative compegn
which is integral to the approach.

4. Henry Widdowson: Widdowson was another important
figure who contributed to CLT, especially with ligcus on
the role of real-life communication and the impoda of
language use in authentic contexts.

5. The British Council and other ELT (English Language
Teaching) professionals: In the 1970s, British linguists and
educators, particularly those associated with théisB
Council, began promoting CLT in their language heag
programs. They sought a more natural and engagaygtov
teach English, focusing on interaction and real$ituations.

6. Stephen Krashen: Although Krashen is more closely
associated with Input Hypothesis, his work alsoirexadly
influenced CLT. His emphasis on comprehensibletirfigl)
as essential for language acquisition aligns witfi’€ focus
on natural, meaningful communication.

2.6.Development timeline

The early 1970s: CLT began to take shape, influghgevarious
linguistic theories and ideas about how people algtuuse
language in real-world settings.

1972-1973: Key documents, such as the “English for
Specific Purposes” movement and various languagkcypo
reports (e.g., the Wilkins Report in 1976), reicft the move
toward communicative approaches in language tegctBee
Table 1).

Table 1.Classification of CLT

Classification Details

Early 1970s. Emergence of CLT as a respons
limitations in previous methods (Audiolingt
Period of Method, Situational Language Teaching).
development 1972-1973: Key influence fran "English fo
Specific Purposes" movement and reports like
Wilkins Report (1976).
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Communicative competence (Dell Hymes
1960s): Emphasized using language appropri

in context.
Foundational Systemic  functional  linguistics  (Michael
theories & Halliday): Viewed language as functional
influences contextual.

Competence vs. performance (Noam Chomsky
Differentiated between language knowledge
actual usage.

Dell Hymes: Introduced tommunicativg
competence,” foundational to CLT.

Michael Halliday: Stressed language’'s so
functions and context-based use.

Noam Chomsky: Influenced the concept
communicative competence indirectly through
competence/performance distinction.

Henry Widdowson: Advocated for authent
communication and reédife language use
teaching.

British Council & ELT professionals. Promote
CLT widely in the 1970s through educatio
reform and practical implementation.

Stephen Krashen: Indirect influence through Inp
Hypothesis (comprehen$ébinput), aligning witk
CLT’s focus on meaningful communication.

Key contributors

From grammar drills and memorization to
interactive, real-life communication.

Emphasis on meaningful input, authentic
contexts, andlear ner-centered communication.

Pedagogical shift

Critical listening is a core skill in both acaderaitd professional
contexts, enabling individuals not only to undeansgtasspoken
messages but also to analyze, evaluate, and jndgaformation
being communicated. As an advanced level of auditor
processing, critical listening goes beyond passdgeption and
requires cognitive engagement with content, contexfic, and
intention. This literature review outlines the kpyinciples of
critical listening, focusing on its components—atiahl
thinking, evaluative reasoning, and judgment foramet-as
discussed in scholarly literature.
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1. Defining critical listening

Critical listening is defined as the active, didicied process of
interpreting, assessing, and responding to spokessages
(Brownell 2012). Unlike passive or appreciativetdigng, it
requires the listener to determine credibility, shidogical
consistency, and evidential support (Wolvin & CasgkP000). It
shares conceptual ground with critical thinking, &sth
emphasize skepticism, reasoning, and reflection.

2. Analytical listening: Breaking down the message
Analysis in critical listening involves identifyinthe structure
and intent of the speaker's message. According lomnBs
taxonomy (Anderson & Krathwohl 2001), analysis ésta
distinguishing between facts and opinions, recadggiz
arguments, and identifying logical connections.téngrs must
attend to language cues, tone, structure, and sip@vidence
to dissect the argument presented.

Example: Analyzing a political speech requires anass of
rhetorical devices, persuasive appeals (ethosppatbgos), and
the speaker’s implicit assumptions.

3. Evaluative listening: Assessing the message’s value
Evaluation refers to the assessment of the validijability, and
relevance of the message. Paul & Elder (2006) atfyatecritical
thinkers evaluate whether the information is faltyuaccurate,
logically coherent, and ethically sound. In the teah of
listening, evaluative skills involve questioningettspeaker's
credibility, the sufficiency of evidence, and thairfiess of the
argument.

Key indicators in evaluative listening include:

» Assessing source credibility (Is the speaker kndgéable
and trustworthy?)

» Testing logical consistency (Are conclusions justif by
premises?)

< Identifying fallacies or manipulative language (e.straw
man, ad hominem)
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4. Judgment: Drawing reasoned conclusions

The ultimate goal of critical listening is to foria reasoned
judgment based on the analysis and evaluation eofirtbssage.
This stage reflects metacognitive awareness, wihisteners
decide whether to accept, reject, or suspend belgdrding the
speaker’s point of view (Lundsteen 1979). Makingudgment
also involves ethical and contextual reflectionpezsally in
educational or intercultural communication  settings
Furthermore, a research study conducted in 2028d}skulova
& Miceikiene 2024) provides valuable insights i@ potential
of environmental sustainability initiatives to déye critical
listening skills, analysing and evaluating judgmeminciples
among students. By capitalizing on student intenesimoting
teacher creativity, and fostering active engagement
sustainability projects, educators can create limgclearning
experiences that not only enhance environmentatemesas but
also contribute to the development ofessentialsskil the 21st
century, such as critical listening.

5. Pedagogical implications and skill development
Researchers emphasize that critical listening éshable and
learnable. Instructional methods include:

Listening journals (Vandergrift & Goh 2012)

« Debate and discussion activities that promote exiaio

* Question-based frameworks such as the RED Model:
Recognize assumptions, Evaluate arguments, and Draw
conclusions (Watson-Glaser 2012)

* In EFL and ESL contexts, fostering critical listegirequires
integrating authentic listening tasks with criticlinking
prompts (Field 2008).

The principles of critical listening — analysis,a@ation, and
judgment — are interconnected processes that emmdsteners
to engage actively and thoughtfully with spokenoinfiation.

These skills are crucial not only for academic sgsdut also for
informed citizenship and ethical communication. #\gpported
by a growing body of literature, critical listenirg a cognitive-
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communicative competence that can and should b&uredr
through targeted educational practices. (See T3ble

Table 2.Classification of critical listening principles

I Key authors/ -
Category  |Description theories Examples/indicators
An active,
disciplined proces;
involving
_ interpreting, Distinguishing bias,
gﬁ;?&;’lon of assessing, and Sngsleg (2012), checking credibility,
Listening responding to Coakley (2000) assessing logical
spoken messages consistency.
requires reasoning
skepticism, and
reflection.
Breaking down the
message into
components to
understand its Rhetorical analysis
structure, tone Anderson & (ethos, pathos, logos)
Analytical nd | |Krathwohl (2001 - P o g| ’
listening purpose, an - Bloom’s recognizing logica
evidence. Focuses flow, identifying hidden
A Taxonomy )
on distinguishing assumptions.
facts vs. opinions
and identifying
arguments.
Assessing the
rellablllt_y, Va“d'tY’ Evaluating source
and ethical quality P .
. . credibility, testing
. of information. : ;
Evaluative o Paul & Elder logical consistency,
listening Inyolyes critical . 1(2006) spotting fallacies (e.g
thinking to questio . g
. . ad hominem, straw
speaker intentions
; man).
logic, and argumer
strength.
Drawing
conclusions based .
. Forming personal
on analysis and ! .
: . conclusions, ethical
Judgment evaluation. This eflection
gm reflects higher-  |Lundsteen (1979’; i
formation cknowledging

order thinking and
metacognition,
where listeners
decide to accept,

uncertainty in argumen
validity.
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reject, or suspend
belief based on
reasoned evidence.

Critical listening
can be taught
through methods RED Model: Recognize
like listening assumptions, Evaluate
journals, debates, |Vandergrift & arguments, Draw

Pedle}ggglcal and frameworks |Goh (2012), Fielgconclusions; use of redl-
applications (e.g., RED Model){(2008) world materials, group
Authentic listening evaluations, scaffolded
and critical tasks reflections.
are key in ESL/EF
settings.
Encourages
cognitive

Integration into
language and
communication
Multidisciplinary |curricula; lifelong
consensus relevance in media
literacy, academic
discourse, and cross-
cultural understanding.

engagement, ethig
reflection, and
Overall informed decision-
educational [making. Essential
significance [for academic
success,
communication
competence, and
citizenship.

Learning strategies are defined as deliberate, -djoatted
behaviors and thoughts that learners use to procsgnize, and
retain information (Oxford 1990; Weinstein & Mayé&®©86).
These strategies are essential for academic pefarenand self-
regulated learning. Broadly, learning strategiel ifeo three
main categories: metacognitiveognitive, andsocio-affective
The effectiveness of these strategies often depamdse type of
learner employing them — namely surfackep or strategic
learners (Biggs 1987).

3. CATEGORIES OFLEARNING STRATEGIES

3.1.Metacognitive strategies

Metacognitive strategies involve thinking about 'sne@wn
learning process, including planning, monitoringgd avaluating
learning tasks (Flavell 1979; O'Malley & Chamot 099These
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strategies help learners become self-regulatedliagahem to
take control of their study approaches.
Key components:

- Planning (e.g., goal setting, time management)

« Monitoring (e.g., self-questioning, comprehension checks)

« Evaluating (e.g., reflecting on performance, adjusting
strategies)

Metacognitive strategies are particularly effectiee enhancing
academic success because they develop learnergrmsa and
autonomy (Zimmerman 2002).

2.2.Cognitive strategies
Cognitive strategies are mental processes used atupoiate
learning materials directly. These include stragsguch as:

» Repetition (rote memaorization)

- Elaboration (connecting new knowledge to prior
knowledge)

« Organization (using outlines, diagrams, or note-taking)

+ Summarizing and inferencing

These strategies are typically employed during léserning
process to process, transform, and structure néarnmation
(Weinstein & Mayer 1986).

2.3.Socio-affective strategies

Socio-affective strategies help learners managetiens and
interact with others to facilitate learning (Oxfort990). These
include:

» Asking questions or seeking clarification
« Collaborativelearning (group discussions, peer teaching)
» Positive sdf-talk andanxiety reduction techniques

These strategies are especially crucial in langueging and
collaborative educational contexts (Chamot & O'léwall994).
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4. LEARNERTYPES ANDSTRATEGY USE

The effectiveness of learning strategies ofteneatates with a
learner’s approach to learning, which can be cairgh as
surface, deep, @trategic (Biggs 1987; Entwistle 2000).

3.1.Surface learners

Surface learners focus on memorization and minaffalt, often
learning only what is required for assessments.y Tthpically
use:

« Rote memorization
- Little integration or reflection
» Low use of metacognitive strategies

Surface learning is often triggered by externakpuees and is
associated with poorer academic outcomes (Entwigile
Ramsden 1983).

3.2.Deep learners
Deep learners aim to understand underlying meaaimd) are
intrinsically motivated. They use strategies like:

« Critical thinking
» Elaboration and integration of new information
» Reflective learning and self-assessment

They frequently use both cognitive and metacogmititrategies,
resulting in higher academic achievement and |engt
retention (Marton & Saljo 1976).

3.3.Strategic learners (achieving learners)
Strategic learners adopt a blend of deep and sudtategies,
tailored to achieve high grades. They:

» Setclear goals

» Use time efficiently

«  Monitor their own progress

« Adjust their strategies based on outcomes
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Strategic learners are goal-oriented and oftenesfdgpm others
by choosing methods that fit the task demands @igi87).

5. EDUCATIONAL IMPLICATIONS

Understanding both learning strategies and leaypers allows
educators to:

« Designtargeted interventions

« Encouragemetacognitivereflection

« Promoteself-regulated learning

« Match teaching styles tear ner preferences and needs

Training students in the flexible use of strategaesl helping
them shift from surface to deep approaches is showmprove
academic outcomes and learner autonomy (Zimmern@@e;?2
Pintrich 2000).

Effective learning is not just about what is leahneut how it
is learned The strategic use of metacognitiveognitive and
socio-affective strategies plays a vital role inademic
achievement. Furthermore, understanding the typdsaoners
helps in tailoring educational practices that fosieeper and
more meaningful learning. A shift from surface teeg or
strategic learning — facilitated by explicit strgetraining — can
significantly enhance educational success (SeesTaht, 5).

Table 3.Categories of learning strategies

Category Definition ggtggonents/ Key scholars
- Planning (goal
setting, time
management)
Thinking about onel” Mon.itor.ing (self- |Flavell (1979);
. |own learning proce<quest|on|ng,. O'Malley &
M etacognitive to plan, monitor, an comprehension C_hamot (1990);
evaluat’e ' 7 |checks) Zimmerman
- Evaluating (2002)
(reflection,
adjustment)
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- Repetition
- Elaboration
(linking to prior
knowledge)
- Organization
(outlines, note-
taking)
- Summarizing &
inferencing
- Asking questions
. . |- Group work and
. Strategies involving .
Socio- . - peer teaching
. interaction and o
Affective . ._|- Positive self-talk
emotional regulatio . -
- Anxiety reduction

techniques

Weinstein &
Mayer (1986)

Mental manipulatior

Cognitive of learning material

Oxford (1990);
Chamot&
O'Malley (1994)

Table 4.Types of learners and their strategy use

Learner |Mativation & Typical Learning Key
type focus strategiesused |outcome scholars
- Rote
Extrinsic memorization |Short-term Entwistle
Surface |motivation; focus|- Low learning; poor |&
learner |on memorization |integration deep Ramsden
& exams - Minimal understanding {(1983)
metacognition
- Critical
Intrinsic thinking Long-term
Deep motivation; focus|- Elaboration  |retention; high I\;;%on &
learner |on understanding- Reflective academic !
. 3 : (1976)
meaning learning and  [performance
self-assessmen
- Goal setting
Goal-oriented; |- Time High academic
Strategic [combines surfacemanagement |achievement Biggs
learner |and deep - Monitoring & |through (1987)
approaches adapting efficiency
strategies
Table 5.Educational implications
Area Implication
Curriculum Align teaching with lemer types and promote flexik
design strategy use
Instructional Teach metacognitive strategies explicitly; integrgtouy
methods tasks and reflection activities
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Learner Encourage shift from surface to deep/strategicniag
Development through feedback, guidance, and training

Assessment Include formative assessments that promote refiecing
Practices strategic application of knowledge

6. METHODOLOGY

This study aimed to investigate the impact of Comicative
Language Teaching (CLT) on the development of aaiti
listening skills and the application of learningastgies among
120 second-year students enrolled in the Integratethuage
Skills and Oral Practice courses at four differeniversities in
Uzbekistan: TIIAME National Research UniversitBukhara
State Pedagogical Institutdamangan State Foreign Languages
Institute, and Gulistan State University. The stu@s conducted
over four months, from September to December 2024.

1. Participants

The total number of participants was 120 studettitgded into

four groups based on their respective universifiége students
were enrolled in the Integrated Language Skills @nal Practice
courses, where they received instruction in listgnspeakingand

other language skills. The study focused on segead-students,
who were at an intermediate level of proficiencmglish.

2. Research design

The study employed a quasi-experimental design witpre-
test/post-test structure to assess changes in mssuderitical
listening skills and their use of learning stragsgbefore and
after the intervention. This design allowed for @amsons
between students' initial skills and their skillstea the
intervention.

3. Data collection instruments
The following instruments were used for data cdidec

« Pretest and post-test: To assess the students' critical
listening skills and the application of learningastgies
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before and after the intervention. These testsuded
listening comprehension tasks, critical listeningesfions
(evaluating arguments, identifying bias, and assgss
evidence), and prompts to reflect on the strategissd
during listening activities.

Classroom observations: Throughout the four months,
researchers observed students' participation in-kdsed
activities, such as group discussions, debatesr@eplays,
to monitor the application of critical listeningilsk in real-
time communication.

Interviews: Semi-structured interviews were conducted with
a subset of 30 students to gather qualitative Imsimto their
experiences with critical listening and learningatggies.
The interviews aimed to understand students' péorepof
how CLT activities affected their listening skidsd strategy
use.

Reflection questionnaires. These questionnaires were
administered to all participants to assess thédfregulation
in learning, their use of metacognitive, cognitiead socio-
affective strategies, and their perceived improvamia
critical listening.

Intervention

The intervention consisted of CLT-based teachingthous
integrated with critical listening tasks and stggtenstruction.
The instructional activities included:

Interactivelistening activities: Students participated in role-
plays, debates, and group discussions, which redjaictive
listening, critical analysis of spoken content, and
collaborative decision-making.

Strategy training: Students were explicitly taught learning
strategies: metacognitive (e.g., goal-setting-s@hitoring),
cognitive (e.g., summarizing, organizing), and eeci
affective (e.g., peer interaction, emotional retofg to
enhance their engagement and reflection duringnisg
tasks.
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« Critical listening workshops: In addition to regular classes,
workshops focusing on critical listening were origed,
where students were taught to evaluate argumestgss
credibility, and identify logical fallacies in spek texts.

5. Data analysis

were analyzed using descriptive statistics (meanes3 and
paired sample t-tests to determine whether theree we
significant changes in students' critical listensiglls and
their use of learning strategies.

« Qualitative data: The interviews and reflection
questionnaires were transcribed and analyzed theatigtto
identify patterns related to students' perceptafrthe impact
of CLT on their learning strategies and criticadtdining
abilities.

6. Ethical considerations

All participants were informed about the purposetttd study
and their voluntary participation. Informed consesats obtained
from all participants, and their anonymity was emdu Students
were assured that their responses would not afieat academic
performance.

This methodology enabled a comprehensive assessmhent
the impact of CLT on students’ critical listeningills and
learning strategy application, providing valuablesights for
further research and curriculum development in Uagg
education.

7. RESULTS ANDDISCUSSION

1. Results

This study, conducted with 120 second-year studserisss four
universities in Uzbekistan, aimed to explore theaiveness of
Communicative Language Teaching (CLT) in enhanciritcal

listening skills and promoting the application oéaining
strategies. The data obtained from pre-test andt-tpss
assessments, classroom observations, intervievdsyedlection

Quantitative data: The data from the pre-test and post-test
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questionnaires provide valuable insights into timpdct of the
CLT-based intervention.

e Pretest and post-test analysis. Analysis of the pre-test and
post-test results revealed a significant improveman
students' critical listening skills. On averageudsints’
critical listening scores increased from 58% (m&tjtto 82%
(post-test), a change that was statistically sicgitt (p =
0.001). This demonstrates that the CLT-based approa
successfully enhanced students' ability to analgzejuate,
and judge spoken messages.

In terms of learning strategies, the results irdida
substantial growth in students' use of metacogmitiv
cognitive, and socio-affective strategies. Metadogn
strategies such as goal-setting and self-monitosiagy an
increase from 60% to 85%, while the use of cogaitiv
strategies (e.g., summarizing and organizing) dgrem 55%
to 80%. The application of socio-affective stragsgie.g.,
peer interaction, emotional regulation) also imgehvrising
from 45% to 75%. These findings highlight the efifeeness
of strategy training combined with CLT in enhancing
students' self-regulation and active learning.

¢ Classroom observations. Observations during CLT
activities revealed significant engagement fromdstus,
particularly during debates, role-plays, and group
discussions. Students actively applied criticakhing skills
to evaluate arguments, identify biases, and reftectthe
logical coherence of the information presented. sThi
indicates that CLT activities provided ample oppoities
for students to practice critical listening in dyma, real-
world contexts.

e Interviews and reflection questionnaires. In-depth
interviews with 30 students provided qualitativeigits into
their perceptions of the CLT-based instruction. Maadents
reported a clearer understanding of how to evalubé&
credibility of information and identify underlying
assumptions in spoken texts. One student rematBedore
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this course, | focused on understanding the baganing,
but now | pay more attention to whether the infaiorais

logical and credible." Additionally, reflection ggt@nnaires
revealed that 80% of students felt their criticatening

abilities had improved, and 75% reported an in&eashe
use of metacognitive strategies such as self-mango
during listening activities. (See Table 6)

Table 6.More detailed and constructive analysis

Category

Pre-test
(%)

Post-test
(%)

Change
(%)

Statistical
significance

Analysis

Critical
listening skills

58%

82%

+24%

p = 0.001]

The significant
increase in critical
listening skills
demonstrates the
success of CLT in
enhancing students'
ability to analyze,
evaluate, and make
judgments about
spoken texts. This
improvement
indicates that
students became
more adept at
distinguishing
between factual an
opinion-based
information, as wel
as identifying biase
and logical fallacies.

o

M etacognitive
strategy use

60%

85%

+25%

p = 0.002

The substantial
improvement in
metacognitive
strategieseflects ar|
enhanced awareness
of the learning
process. Students
showed better self
monitoring,
planning, and
evaluation, which
are key components
of self-regulated
learning. This

suggests that CLT
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not only focuses or
communicative
competence but al
nurtures learners'
autonomy and
reflective thinking.

Cognitive
strategy use

55%

80%

+25%

p = 0.003

The increase in
cognitive strategy
use indicates that
students became
more active in
processing and
organizing
information. By
engaging in
strategies such as
summarizing,
elaboration, and
organization,
students developeq
stronger analytical
skills, directly
benefiting their
overall
comprehension an
retention of the
material.

d

Socio-affective
strategy use

45%

75%

+30%

p = 0.004

The greatest
increase was seen
the use of socio-
affective strategies
including peer
interaction and
emotional
regulation. This
finding highlights
the importance of
collaborative
learning and
emotional
management in
language learning.
The improvement
here suggests that
students are better
equipped to work
with others and
manage the
affective challenge

in
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of language
learning,
contributing to an
overall positive
learning
environment.

Student
engagement in
CLT activities

70%
(average

85%
(average

+15%

n/a

The increase in
student engageme
suggests that CLT
activities, such as
debates, group
discussions, and
role-plays, were
highly effective in

motivating students.

These activities
provided a platform
for active
participation,
allowing students t
practice critical
listening in a
dynamic, interactiv
environment.

Use of
reflection and
self-
monitoring

65%

90%

+25%

p = 0.005

The improvement i
reflection and self-
monitoring
highlights that
students
increasingly took
ownership of their
learning. By
engaging in
reflective practices
such as journaling
and self-asssment
students became
more attuned to
their progress and
better equipped to
adjust their
strategies, which
aligns with findings
on metacognitive
awareness and sel
regulation
(Zimmerman,

f

2002).
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Analysis

Significant skill development: The most notable change
occurred in critical listening skills, with an aage increase
of 24%. This reflects the core aim of CLT — to pdav
students with real-world communication scenariosengh
critical listening and thinking are essential. Tdtatistically
significant improvement (p = 0.001) confirms thdtet
integration of criticallistening tasks in the CLT framework
significantly contributes to skill enhancement.

Increased strategy use: Both metacognitive and cognitive
strategies saw substantial increases, reinford¢ingdea that
students are becoming more aware of their leanmingesses
and are actively engaging with the content. Theease in
metacognitive strategies (25%) suggests that ste@ea not
only aware of their progress but are also adapthwjr
approach to meet learning goals effectively. Siryilathe
25% increase in cognitive strategisows that students are
enhancing their information processing capabilitesch as
through summarizing and elaborating on the material
Socio-affective strategy growth: The rise in socio-affective
strategies (30%) is particularly noteworthy. Thigrease
suggests that students are more comfortable iatmmhtive
learning environments, utilizing their peers forppgart,
employing emotional regulation techniques to manage
learning challenges. It highlights the importandesocial
dimension in language learning, which is a corduieaof
CLT.

Engagement and active participation: The increase in
student engagement (15%) demonstrates that theb@ké&d
activities fostered active participation. When stotd engage
in discussions, debates, and role-plays, they nigtpractice
language but also develop the ability to criticallysess and
evaluate spoken language in real time. This shift i
engagement suggests that the CLT approach effictive
enhances both the cognitive and affective aspédtmaming.
Reflection and self-monitoring: The increase in self
monitoring and reflection (25%) indicates that stuig are
better equipped to evaluate their performance dedtify



CONSTRUCTIVE ALIGNMENT IN LANGUAGE EDUCATION 37

areas for improvement. The ability to reflect one'sn
learning is crucial for developing self-regulategarining
(Zimmerman 2002), and the growth in this area ssiggthat
the intervention encouraged students to take resdipitity
for their learning and make adjustments as needed.

In summary, the results demonstrate that the ClsSetha
intervention significantly improved critical listeny skills
and fostered a deeper engagement with learnintpgies.
The findings underscore the importance of integgatctive
learning, self-regulation, and collaborative adi@g in

language education to enhance not only students

communicative competence but also their abilitgriaically
engage with and evaluate spoken texts.

3. Discussion

The findings of this study demonstrate that the Glpproach,
when combined with learning strategy instructioigngicantly
enhances students' critical listening skills andtdis the
development of self-regulated learning. The sulistn
improvement in critical listening from pre-test foost-test
reflects the CLT-based instruction's ability to agg students in
more thoughtful and evaluative listening. By adive
participating in debates, discussions, and rolgsplatudents not
only improved their ability to comprehend spokensesges but
also developed the analytical and evaluative skidsessary for
critical listening.

The marked increase in the use of metacognitivategiies
suggests that students became more aware of theitearning
processes. As Zimmerman (2002) emphasizes, metdigegn
awareness is crucial for self-regulated learning academic
success. The training in self-monitoring and gesitisg allowed
students to take control of their learning, optimig their
listening strategies and improving their acadensidgymance.

Furthermore, the rise in the use of socio-affectirategies
highlights the role of social interaction and eropndl regulation
in language learning. These findings are consistéht previous
research that suggests peer interactions and erabtigelf-
regulation are critical to language acquisition f@s 1990).
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Collaborative learning in CLT environments providasidents
with the opportunity to engage in meaningful comrmaton,
fostering both cognitive and emotional growth.

However, while the majority of students demonstiate
significant improvement, a small group (approxinat&5%)
showed minimal progress in their critical listenialgilities. This
could be attributed to individual differences sashvarying prior
knowledge of listening skills or personal learnipgeferences.
Moreover, the relatively short duration of the stbur months)
may have limited the extent of change in some stisdéstening
habits, suggesting that longer interventions migieid more
pronounced results.

In conclusion, this study affirms that CLT, wherirpd with
explicit strategy instruction, effectively enhancesitical
listening skills and supports the development df-regulated
learning. The findings contribute to the growingdipoof
literature on the importance of active listening language
education and underscore the need for a holistiroagh to
teaching that integrates cognitive, metacognitigsed socio-
affective strategies. Future research could exploreg-term
effects and investigate how individual learner elbtaristics
influence strategy use and critical listening sttdvelopment.

8. LIMITATIONS

Despite the promising results of this study, sdvknatations
should be considered when interpreting the findirkgsst, the
relatively short duration of the intervention (foomonths) may
have limited the depth of the changes observedtudests'
critical listening skills and learning strategies. longer-term
study would provide more comprehensive insights ithe
sustained effects of CLT and strategy instruction avitical
listening and overall academic performance.

Second, the study focused on a specific group udestts
(120 second-year university students from four ituisbns),
which may limit the generalizability of the resulte other
contexts or student populations. The findings matylre directly
applicable to students from different cultural ocademic



CONSTRUCTIVE ALIGNMENT IN LANGUAGE EDUCATION 39

backgrounds, or to those with varying levels of glaage
proficiency.

Additionally, while the use of pre-test and podtte
assessments provided a quantitative measure obimprent, the
subjective nature of critical listening and leamistrategies
makes it difficult to capture all aspects of studegrowth. Self-
reported data from the reflection questionnaired imterviews
could be influenced by personal biases or the ststdesire to
report positive outcomes. Future studies could fiteriom
incorporating more objective measures of listerang strategy
use, such as task-based assessments or peer ievaluat

Finally, the study did not account for potentialtezral
factors — such as students’ prior experiences \watiguage
learning, individual study habits, or differencagéaching styles
across instructors — that may have influencedéhbalts.

9. CONCLUSION

In conclusion, this study provides strong evideribat the
Communicative Language Teaching (CLT) approach, nwhe
combined with explicit instruction on learning s$égies, can
significantly enhance students' critical listensiglls and foster
self-regulated learning. The results show that CdcTivities,
such as debates, group discussions, and role-pleots.only
improve students' ability to comprehend and evalusioken
messages but also encourage active, reflectivegengant with
the learning process.

The development of metacognitive, cognitive, andico
affective strategies was evident among studentgesiing that
CLT, when paired with strategic training, enhandesarners'
autonomy and critical thinking abilities. The findis highlight
the importance of incorporating active listeningd alearning
strategies into language education to better peepmrdents for
both academic and real-world challenges.

While the study’s results are promising, furthesearch is
needed to explore the long-term effects of CLT aitical
listening and learning strategy application. Futsigdies could
also investigate the impact of individual learndfedences and



40 NARGIZA KHODJAKULOVA

teaching contexts, providing more nuanced insights how
different students benefit from these approaches
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